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Rationale.--In 1958, when the 85th Congress authorized the National 
Defense Education Act, the challenge to develop American human resources 
to their fullest had particular significance for educational guidance and 
counseling. An appalling waste of talent and skill could be seen in the 
fact that each year 200,000 high school graduates who possessed abilities 
to earn degrees were not even entering college; only about 50 per cent of 
high school graduates were entering college on a full-time basis, and 
about 42 per cent of pupils entering the fifth grade did not graduate from 
high school with their class. It is generally believed that much of this 
under-education of the nation's youth stemmed from lack of motivation and 
ignorance of available sources of assistance--needs that adequate coun¬ 
seling and guidance might meet. 
In the face of these problems, the limited guidance resources of 
our schools were severely handicapped. A small force equivalent to 
12,000 full-time counselors was available to serve over 10 million secon¬ 
dary school students. In thousands of secondary schools in the nation, 
no guidance services existed. 
Today the challenge of 1958 still confronts our schools, but with 
new dimensions. Although larger proportions of students are graduating 
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from high school and are continuing their education, still millions of 
students do not complete high school, and thousands in the upper quar¬ 
ter of their high school class do not continue their education beyond 
grade 12. Technology is advancing at a rate that makes some vocational 
training obsolete before the training program is completed. Today, 
youth must be prepared for vocations that do not yet exist. During 
their lifetime they may change their occupations several times as a 
matter of economic survival. Such rapid shifts in the social and eco¬ 
nomic structure are compounding the problem of unemployment. The need 
for quality guidance services continues to grow with time.1 
W. £. Dugan stated that: 
Twenty years ago few colleges and universities were interested 
in and qualified to prepare counselors and psychological workers 
for the public schools. In the past decade a remarkable growth 
has occurred. The growth has been quantitative—acceleration in 
numbers of programs and personnel. In the decade ahead, a sig¬ 
nificant obligation is clear—not only to meet the continuing 
pressure for more graduate programs and more counseling person¬ 
nel, but also, and more importantly, a demanding responsibility 
for improvement in quality. 
In the summer of 1959, in an effort to meet this demand for an 
increase in better-educated guidance workers, Atlanta University, under 
a contract with the United States Office of Education, established a 
National Defense Education Act Counseling and Guidance Institute. Under 
the direction of Dr. Paul I. Clifford, experienced teachers who exhibited 
^.S., Department of Health, Education and Welfare, Office of 
Education, Report on the National Defense Education Act Fiscal Year 
1963, Superintendent of Documents Catalog No. FS 5.210:10004-63 
(Washington: U.S. Government Printing Office, 1964), p. 29. 
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W. E. Dugan, "The Impact of NDEA Upon Counselor Preparation,” 
The Personnel and Guidance Journal, XXXIX (September, 1960), p. 37. 
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the necessary personal and professional qualities essential to successful 
counselors were encouraged to enroll. During the 1959-1966 period, two 
summer institutes, two one-semester institutes, and five academic year 
institutes were conducted. At the close of the 1966 academic year 324 
participants had received initial training in counseling and guidance. 
In order to be sure that a counselor education program is accom¬ 
plishing its objectives, it is necessary for an institution to engage in 
careful deliberation to evaluate the effectiveness of its acceptance of 
the challenge of preparing personnel for the essential roles in the 
guidance programs of our nation’s schools. 
If, as James B. Conant believes, the success or failure of the 
American system of public education depends on the success or failure of 
the guidance program, then the entire education process may hinge on the 
qualifications of guidance personnel and hence upon the effectiveness of 
the education process which produces them.^ 
Therefore, it would seem that each institution with a counselor 
education program has an obligation to society and to its enrollees to 
give the best possible education. In order to accomplish this goal, 
sound evaluation of past programs should occur. By means of a careful 
follow-up study it may be possible to appraise the effectiveness of the 
transfer of didactic and experiential phases of the program to actual 
practical application in the secondary school guidance service. Then 
Ijohn W. M. Rothney and Bert A. Roens, Guidance for American Youth 
(Cambridge: Harvard University Press, 1950), pp. xi-xiii. 
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the institution will be able to determine if adjustments in the education 
program are necessary. 
The purpose of this study was to glean from responses received from 
former counselor-enrollees information that will help Atlanta University 
ascertain if the Institutes are meeting the needs of the participants or 
if needless duplication of and/or omission of learning experiences occurs. 
Also, information was secured which could be used to increase the quality 
of the education program. 
Evolution of the problem.—As a member of the 1965-1966 Counseling 
and Guidance Institute at Atlanta University, the writer gave consider¬ 
able thought to how effectively counselor-enrollees were able to implement 
theoretical knowledge into positive action when they completed their 
initial education and began working as guidance counselors. The devel¬ 
opment of this facility is demanded of a successful counseling and 
guidance education program, for counselors must constantly apply their 
knowledge to practical situations. 
Through discussions with fellow institute members, it was discovered 
that many of the enrollees were concerned about the ease with which this 
transfer would evolve and were also curious about how past enrollees 
viewed the institute experience. The writer raised this question with the 
institute staff and was encouraged to pursue a follow-up study of those 
counselor-enrollees who had received training during a three-year period. 
The purpose of the study was to evaluate the effectiveness of Atlanta 
University’s guidance and counseling institutes through the perceptions 
of the former enrollees. 
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Contribution to educational knowledge.—Since the ultimate purpose 
of a counselor education program is to produce counselors who are able 
to function adequately in the positions for which they are educated, 
counselor educators should profit from information obtained that reflects 
the evaluative opinions of former enrollees. Counselor educators should 
be able to receive valuable information from this study which may be used 
for evaluation and curriculum revision. Also, other colleges and univer¬ 
sities may obtain clues for evaluating their programs. 
The U.S. Office of Education has been concerned about the scarcity 
of secondary school counselors and also about the quality of workers who 
are entering the field. This office, concerned with the responsibility 
of implementing the policies set forth in Title V of the National Defense 
Education Act and supervising the investment of several million dollars, 
should be interested in how counselor-enrollees evaluate their experience. 
Statement of the problem.--This study was undertaken to discover 
how former enrollees of the Atlanta University NDEA Counseling and 
Guidance Institutes evaluate the effectiveness of the education program 
in preparing them for the guidance function in their respective schools. 
In addition, the writer attempted to discover areas of instruction which 
the respondents felt should or should not have been included in their 
education program. This study also endeavored to ascertain the personal 
and professional attainments of the former enrollees. 
Purpose of the study.—The primary purpose of this study was to 
evaluate the NDEA Counseling and Guidance Institutes held at Atlanta 
University during the period 1962-1965 through a survey of the opinions 
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of its former enrollees. While accomplishing this goal, the study also 
determined: 
1. The number of former counselor-enrollees with positions 
related to guidance. 
2. The extent to which attending the institute contributed to 
their present positions. 
3. The strengths and weaknesses in the curriculum experiences 
with reference to the enrollees* adjustment as counselors. 
4. Whether the counselor-enrollees feel that the institute 
curriculum needs readjustment in the light of their 
experiences. 
Definition of terms.—For the purpose of this study, the terms 
used have the meaning indicated below: 
1. Counselor-Enrollee, Enrollee - students in the NOEA Counseling 
and Guidance Institutes. 
2. Evaluation - the process of studying and valuing the strengths 
and weaknesses of an educational program. 
Limitations of the study.—This study was limited to the opinions 
of enrollees in the Atlanta University NDEA Counseling and Guidance 
Institutes for the period 1962-1965. The primary emphasis of the study 
is on the effectiveness of the program and its usefulness to enrollees 
in equipping them for their positions in secondary school guidance and 
counseling. The secondary goal is to assess the personal and professional 
attainments of the enrollees subsequent to their education. 
Locale of the study.—The locale of this study was Atlanta 
University, Atlanta, Georgia. 
Subjects and materials.—The subjects for this study included 
86 former enrollees of NDEA Counseling and Guidance Institutes held at 
Atlanta University for the academic years 1962-1963, 1963-1964, and 
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1964-1965. Of the 86 persons enrolled, 38 were female and 48 were male. 
The addresses of the 86 former enrollees were obtained from the Institute 
Director’s records. Fifty individuals or 58 per cent of the subjects 
responded to the questionnaire. 
The instrument employed to gather data was a questionnaire con¬ 
structed by the writer. The following types of information were 
requested in order to accomplish the primary and secondary purposes of 
the study: 
1. Vital statistics of the respondents. 
2. Salary information prior to and after institute attendance. 
3. Educational achievements. 
4. Membership in professional organizations. 
5. Publications of a guidance nature authored by the respondents. 
6. Future plans of respondents. 
7. Opinions of enrollees as to the adequacy of the competencies 
developed as a result of their education in guidance and 
counseling at Atlanta University. 
8. Opinions of enrollees as to the adequacy of the course work in 
preparing them for counseling positions. 
9. Opinions of enrollees as to strengths and weaknesses of the 
program. 
10. Recommendations, criticisms, or comments that would be helpful 
to the institute in its preparation of counselors. 
The questionnaire contained both "open-form" and "closed-form" 
questions. The "closed-form" questions required encircling a letter or 
number. The "open-form" questions required words, phrases, or statements 
for their completion. They were used where opinions, interests and 
preferences were desired. 
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Reactions to the counseling competencies that should have been 
acquired during Institute attendance were distributed along a scale 
using the following steps: 
VS - Very Satisfactory 
S - Satisfactory 
SS - Should be Strengthened 
U - Unsatisfactory 
Two neutral statements, "Not applicable to any position held" and 
"developed from training elsewhere," were added to the scale in order to 
include responses which could not be given by using the other four 
categories. 
There were six possible responses in the area which requested the 
opinions of the former enrollees as to the adequacy of the course work 
in preparing them for counseling positions. The possible responses 
were: 
1. Very Helpful 
2. Helpful 
3. Of Some Help 
4. Of No Help 
5. Could not be used in any position held 
6. Course completed at another university 
Research procedure.--The method used in this investigation was the 
descriptive-survey method. The procedural steps to conduct this study 
were: 
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1. Secured permission from the Institute director to conduct the 
study. 
2. Surveyed the literature pertinent to the study. 
3. Constructed a questionnaire that secured evaluative judgments 
pertaining to the appropriateness of materials covered in the 
didactic sessions, the utility of the laboratory experiences, 
and the usefulness of the field work provided in the institute 
program. (A copy of the questionnaire is included in the 
appendix.) 
4. Sent the questionnaire to the 86 former enrollees accompanied 
by a cover letter. (A copy of the cover letter is included 
in the appendix.) A self-addressed, stamped envelope was 
included. 
5. Sent follow-up letters to non-respondents accompanied by a 
cover letter, another questionnaire, and a self-addressed 
stamped envelope. (Appendix C is a copy of the follow-up 
letter.) This mailing was sent three weeks after the first 
questionnaire was distributed. 
6. A third follow-up letter was mailed to the former enrollees 
six weeks after the first questionnaire was mailed. This 
request also included a copy of the questionnaire and a 
self-addressed, stamped envelope. 
7. The data were assembled, analyzed, and interpreted. 
8. Findings, conclusions, implications, and recommendations were 
formulated. 
Survey of the literature.—Education programs for counselors did 
not originate in a school setting. They began as Vocational Guidance 
Clinics in 1909 through the efforts of Frank Parsons. The program, which 
was sponsored by the Boston Young Men's Christian Association, was a 
training program for vocational counselors. It was not until 1911, when 
Meyer Bloomfield offered summer courses at Harvard University, that a 
school instituted a formal education program for student personnel 
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workers. Emphasis during this era was on vocational counseling and 
industrial personnel work. 
A search of the literature revealed no evidence of the existence 
of any planned evaluation of training programs for counselors during the 
early history of the guidance movement. As the field grew, some persons 
developed into authorities and from time to time expressed opinions about 
the content of education programs and how deficiencies in programs could 
be eradicated. Such opinions were the closest attempts to evaluate what 
was being done in the education of guidance counselors. 
Insofar as can be determined by a review of the literature, 
evaluation of counselor education programs remained a matter for the 
opinions of experts until the last few years when increasing numbers of 
authorities in the field commented about the lack of attention given to 
evaluation and the difficulties which beset those who attempted to do so.* 
Opinions of authorities were forerunners to the desire to use more 
scientific methods for evaluating the education of guidance workers. 
Other methods used in an effort to make evaluations were measurements of 
attitudes of counselor enrollees toward counseling, appraisal through a 
predetermined set of criteria, and opinions of enrollees. 
More education programs have been evaluated through the use of 
opinions of enrollees than by any other method. Various techniques have 
been used to collect data. Some opinions have been obtained while the 
Leonard I. Keller, "Evaluation of a Student Personnel Training 
Program Through the Opinions of Its Trainees" (unpublished Doctoral 
dissertation, School of Education, Indiana University, 1962), p. 15. 
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enrollees were students in the education programs. However» since 
increasing concern of many programs is how well the students are being 
prepared for the duties which they would perform on the job, follow-up 
studies were used more often than any other kind of study to evaluate 
counselor education programs. Follow-up studies have been made nation¬ 
ally, regionally, and by individual education programs. The common 
element of all of the studies was whether the program had equipped the 
student for the job he had secured. The most frequently used technique 
was the questionnaire. 
Hitchcock has described an attempt to evaluate counselor education 
in 48 states of the United States and the District of Columbia. Ques¬ 
tionnaires were sent to counselors to secure their opinions of their 
education. When the data were analyzed, it was agreed that the majority 
of the counselors felt that there was a need for more education in the 
area of "Understanding Relationships Within the Total School Program." 
The area in which they felt their greatest degree of confidence was in 
the use of achievement, aptitude, interest, intelligence, and reading 
readiness tests. They also felt confident in using the directive and 
non-directive counseling techniques in their work.*1 
A similar investigation was made when an evaluation of the 
education of counselors in the North Central States was obtained through 
an analysis of the responses from practicing counselors in the area 
supervised by the North Central Association of Secondary Schools. 
*W. L. Hitchcock, "Counselors Feel They Should," The Personnel and 
Guidance Journal. XXXII (October,1953), pp. 72-74. 
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Simmers and Davis stated that the purpose of the study was to get the 
opinions of the counselors in the 25 states concerning the education 
programs for counselors, and how they might be improved. Questionnaires 
were sent to 559 of the schools where these counselors were located. 
Three hundred and eighty-five of the schools, or 69 per cent of the 
schools, participated. The counselors in these schools evaluated their 
training and indicated what they thought should be added to training 
programs to increase their usefulness. The consensus of those who par¬ 
ticipated was that enrollees who have completed their education for 
guidance work should be evaluated by their institution, not only on the 
basis of academic marks, but also on the basis of their development of 
qualities considered essential in counselors and their potential ability 
for work.1 
In 1959 the guidance staff of Michigan State University evaluated 
its counselor education program through a follow-up study of its 379 
graduates. The study was based on responses to questionnaires sent to 
the 379 graduates who had received a master’s degree in guidance. There 
was a return of 255 questionnaires or 71.5 per cent. In order to get 
the reactions of students to the type of training received at Michigan 
State University, a section of the questionnaire was devoted to the 
function or responsibilities of guidance and personnel workers. For 
each competency, the respondent was asked to select one response from 
1L. M. Simmers, and R. A. Davis, "Training and Experiences of 
Counselors in North Central States," The School Review. XXXVII (November, 
1949), p. 484. 
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the following on a four-point scale: (1) very satisfactory, (2) 
satisfactory, (3) should be strengthened, or (4) not applicable to any 
position held. 
The competencies in which the graduates felt they were better 
prepared were: (1) competence to gather and organize basic data about 
pupils, (2) competency to develop a testing program, (3) competency 
to develop pupil personnel records, (4) competency to gather, organize, 
and use occupational, educational, and social information, and (5) 
competency to develop orientation activities. 
The competencies in which the graduates felt least prepared were: 
(1) competency to carry on research and evaluation studies, (2) com¬ 
petency to establish desirable contacts with parents, and (3) competency 
to develop placement services. Some of the graduates felt the education 
program could have been strengthened if greater emphasis were placed on 
the counseling practician and internship as well as courses in testing 
and statistics.1 
In 1960 Harmon and Arnold completed a study which was very similar 
to the Michigan State study. The purpose of their study was to show how 
well school counselors thought their education programs had prepared them 
for guidance and counseling. Two hundred questionnaires were mailed to a 
sample of school counselors who were members of the American School Coun¬ 
selors Association in northern, western, and eastern United States. 
Usable replies were received from 150,or 75 per cent. 
1W. Norris, "More Than a Decade of Training Guidance and Personnel 
Workers," The Personnel and Guidance Journal, XXXIX (December, 1960), 
pp. 287-91. 
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Six major counseling duties were listed. Counselors were asked to 
evaluate their preparation for each. Respondents were also asked to 
react to the adequacy of courses taken during their education. Twenty- 
one course areas were listed on the questionnaire» and the counselors 
were asked to check how adequately these courses had prepared them for 
their present duties. 
The major conclusions of this study were: 
1. Counselors are ready to give their reactions to their training 
programs as indicated by the 75 per cent response from a wide 
selection of counselors. 
2. Forty per cent of the people in counseling who responded had 
no supervised practice or tape recording of their interviews. 
3. Group guidance needed to be studied and some kind of agreement 
reached about content and procedures to make this course more 
effective. 
4. Further study needed to be made of the actual contribution and 
values that can be secured by the psychology courses and ways 
of making these courses as valuable as possible. 
5. Some form of regular collaboration and joint study should be 
developed between organizations such as the National Associa¬ 
tion of Guidance Supervisors and Counselor Trainers and the 
American School Counselors Association.^ 
In 1963 Plummer undertook a study of counselor-enrollees who 
attended the Counseling and Guidance Education Institutes at Atlanta 
University during the period 1959-1962. Questionnaires were sent to the 
208 individuals who participated in the Institutes during this period; 
147 replies were received. Plummer concluded the following: 
1D. Harmon and D. L. Arnold, ’’High School Counselors Evaluate 
Their Formal Preparation," The Personnel and Guidance Journal, XXXIX 
(December, 1960), pp. 303-06. 
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1* That Institute attendance at Atlanta University did 
significantly increase the number of enrollees with positions 
as counselors, and the amount of time devoted to counseling 
was also increased. 
2. That Institute attendance did enhance the affiliation of the 
enrollees in professional organizations. 
3. The salaries of persons who attended the Institutes did not 
increase as revealed by the means, medians and modes. 
A. The majority of the former enrollees have plans for continuing 
their educational and professional growth. Fifteen per cent 
of the persons who held B.S. degrees while attending the Insti¬ 
tute have earned M.S. degrees. 
5. Many of the enrollees have demonstrated outstanding services 
in their communities and schools as evidenced by creative 
productions, citizenship awards and other honors. 
6. That the enrollees were satisfied with the Institute's educa¬ 
tion program as it has helped them in their counseling of 
students. 
7. That the Institute learnings have adequately prepared the 
enrollees for performance of their daily duties. 
8. Practically all of the enrollees saw themselves as doing their 
best work while attending the Institutes. 
9. The most outstanding features of the Institute were organization 
and administration of the Institute and the counseling practi- 
cum. 
10. Inadequate library and guidance materials were considered by 
the enrollees as the major weakness of the Institute program. 
11. Institute enrollees appraised the Institute as excellent.1 
■*-Sally K. Plummer,"A Follow-up Study of the Counselor-Enrollees Who 
Attended the Counseling and Guidance Training Institutes at Atlanta Uni¬ 
versity, 1959-1962" (unpublished Master's thesis, School of Education, 
Atlanta University, 1963), pp. 64-65. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
The purpose of this chapter is to present the data provided by 
fifty graduate students who attended Counseling and Guidance Insti¬ 
tutes at Atlanta University» Atlanta, Georgia, for the academic years 
1962-1963, 1963-1964, and 1964-1965. 
These data have been compiled as a result of the analysis of 
questionnaires returned by fifty students or fifty-eight per cent of 
the eighty-six enrollees to whom copies of the questionnaire were 
mailed. Eight questionnaires were returned by the postmaster due to 
individuals moving and leaving no forwarding address. 
The questionnaires were distributed to the eighty-six subjects 
with a cover letter which explained the purpose of the study, and asked 
for the cooperation of the former enrollees. A stamped, self-addressed 
envelope was also enclosed. From this initial mailing, twenty-four 
individuals or twenty-eight per cent of the enrollees responded. After 
a period of three weeks, a follow-up letter was sent to those enrollees 
who had not responded to the first request. Included in this conraunica- 
tion were a cover letter again requesting the cooperation of the former 
enrollees, a second questionnaire, and a stamped, self-addressed enve¬ 
lope. Seventeen or an additional twenty per cent replied. A third fol¬ 
low-up letter was sent after a lapse of another three weeks which was 
16 
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accompanied by a questionnaire and a self-addressed, stamped envelope. 
Local former enrollees were telephoned. Nine individuals or 10 per 
cent more of the subjects responded. The total per cent of respon¬ 
dents was 58. 
The data collected by use of these questionnaires have been 
tabulated and the results are presented in Tables 1 through 18. 
Response to questionnaires.—Table 1 shows the number of 
individuals in the institute for each of the three years studied, the 
number responding, and the per cent of those enrolled who responded. 
TABLE 1 
DISTRIBUTION OF ENROLLEES RESPONDING ACCORDING TO INSTITUTE ATTENDED 
Academic Year No. Enrolled No. Responding Per Cent Responding 
1962-1963 28 15 54 
1963-1964 28 16 57 
1964-1965 30 19 63 
Total 86 50 58 
An inspection of Table 1 shows that 54 per cent of the 1962-1963 enroll¬ 
ees responded, 57 per cent of the 1963-1964 enrollees responded, and 63 
per cent of the 1964-1965 enrollees responded. It is interesting to 
note that the per cent of response for the three institute groups is 
very similar. 
Geographic distribution of Institute enrollees.--Membership in the 
institutes has been drawn from a wide geographic area. It is interesting 
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to find that although Georgia predominates in institute membership,that 
the institute enrollment has a national composition with enrollees 
coming from twenty-two of the fifty states. Hawaii, New Hampshire, 
California, Colorado, Maine and Washington are illustrative of the 
breadth of the geographical locations covered by the institute. Table 2 
presents the geographical locations represented by the Institute mem¬ 
bers at the time they enrolled, and shows the number and per cent of 
respondents from each state. 
TABLE 2 
GEOGRAPHICAL DISTRIBUTION OF ENROLLEES AND 
NUMBER AND PER CENT RESPONDING 







































State No. Enrolled No. Responding Per Cent Responding 
New Mexico 1 0 0 
New York 2 2 100 
North Carolina 3 2 67 
Pennsylvania 1 1 100 
South Carolina 9 6 67 
Tennessee 1 1 100 
Texas 1 0 0 
Virginia 1 0 0 
Washington 1 1 100 
West Virginia 3 2 67 
Total 86 50 
Biographical data.--This section will present in Tables 3 through 
7 the following data: the ages and sex of the institute members» mari¬ 
tal status prior to and after institute attendance» the positions in 
which the former enrollees are employed, salary data both before and 
after institute experience, attendance at other institutes subsequent to 
Atlanta University, degrees earned after institute attendance, future 
plans of enrollees for educational and professional growth, membership 
in professional organizations, honors and awards received subsequent to 
the institute, and publications authored after the institute experience. 
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Table 3 shows the distribution of institute enrollees responding 
to the questionnaire according to sex and age. 
TABLE 3 
DISTRIBUTION OF ENROLLEES RESPONDING 
ACCORDING TO AGE AND SEX 
Age 
Male Female 
Number Per Cent Number Per Cent 
20-24 0 0 0 0 
25-29 4 8 6 12 
30-34 8 16 7 14 
35-39 9 18 2 4 
40-44 4 8 2 4 
45-49 3 6 2 4 
50-54 1 2 0 0 
55+ 1 2 1 2 
Total 30 60 20 40 
An inspection of Table 3 shows that there were 30 male members of 
the institute groups and 20 female members of the institute groups re¬ 
sponding. The age range of the male members was from 25 to 55+ with a 
mean age of 38. The age range of the female members of the institutes 
responding was the same as that for the males. The mean age for females 
was 35 
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The distribution of enrollees according to marital status is 
displayed in Table 4. 
TABLE 4 




Before Institute Attendance After Institute Attendance 
Status 
Number Per Cent Number Per Cent 
Married 40 80 39 78 
Single 4 8 4 8 
Divorced 5 10 5 10 
Separated 1 2 2 4 
Total 50 100 50 100 
As seen in the table, 50 former institute enrollees were married 
prior to institute attendance. This is eighty per cent of the respon¬ 
dents. After institute attendance only one person made a change in 
marital status (from married to separated). Four the institute members 
were single before and after institute attendance. Five individuals 
were divorced prior to the institute and also subsequent to attendance. 
Only one individual was separated prior to institute attendance and two 
individuals were separated subsequent to institute attendance. If one 
were to use constancy of marital status as an indicator of stability, 
it would seem that the institute enrollees are extremely stable people. 
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Also, it may be stated that the subjects of this study had generally 
formed their marital ties prior to beginning their careers in coun¬ 
seling. 
The distribution of enrollees according to their employment status 
is shown in Table 5. An inspection of the table shows that 82 per cent 
TABLE 5 
PRESENT EMPLOYMENT STATUS OF FORMER INSTITUTE ENROLLEES 
Position Number Per Cent 
Teacher 9 18 
Secondary School Counselor 37 74 
College Counselor 3 6 
Rehabilitation Counselor 1 2 
Total 50 100 
of the former institute members are employed in the area of guidance and 
counseling, 74 per cent as secondary school counselors, 6 per cent as 
college counselors, and 2 per cent as rehabilitation counselors. Nine 
respondents or 18 per cent of the former enrollees were employed as 
teachers, one of whom will be placed in a full-time counseling position 
during the next academic year. With such a large percentage of the 
enrollees directly involved in work for which they were educated, it is 
gratifying to see that Atlanta University is successfully helping the 
federal government accomplish its goal of increasing the number of coun¬ 
selors in the nation. 
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Data relative to the distribution of enrollees according to salary 
earned before institute attendance and subsequent to institute atten¬ 
dance is illustrated in Table 6. 
TABLE 6 
ANNUAL SALARY OF INSTITUTE ENROLLEES PRIOR TO 
INSTITUTE ATTENDANCE AND AT PRESENT 
Annual Salary Prior Salary Present Salary 
$3,000 - 3,999 5 0 
4,000 - 4,999 20 6 
5,000 - 5,999 14 16 
6,000 - 6,999 6 11 
7,000 - 7,999 3 6 
8,000 and over 2 11 
Total 50 50 
Median Salary $5,000 $6,274 
Mean Salary 5,300 6,500 
Modal Salary 4,500 5,500 
The salaries of institute enrollees ranged from $3,000 to over 
$8,000 prior to institute enrollment. The median salary was $5,000, 
the mean salary was $5,300 and the modal salary was $4,500. 
An inspection of the salaries earned after institute attendance 
demonstrates that it was a profitable experience for the enrollees 
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financially as well as educationally. The salary range after institute 
attendance rose from a minimum of $4,000 per annum to a high of over 
$8,000. The modal salary was $5,500, an increase of $1,000 over the 
modal salary before institute attendance. It is interesting to observe 
that before institute attendance only two individuals earned over $8,000 
while after institute attendance eleven individuals or 22 per cent of 
the enrollees reported earning this amount. The median salary after 
institute attendance was $6,274 while the mean salary was $6,500. One 
former enrollee will assume a position as a state project director with 
a salary of $16,000 per year. 
In response to the item requesting information regarding atten¬ 
dance at institutes subsequent to enrollment, five respondents answered 
in the affirmative. One enrollee attended a Seminar in Survey Research 
at the University of Michigan. Another individual attended an institute 
at the University of Georgia the summer of 1965. A vocational rehabili¬ 
tation counselor attended two institutes in the area of rehabilitation, 
one at the University of Oklahoma in 1965 and the other at the University 
of Texas in the spring of 1966. The Atlanta University 1965 summer 
Vocational Guidance Institute was attended by one former enrollee. 
The fifth member responding in the affirmative stated that she had at¬ 
tended a National Science Foundation In-Service Institute at Voorhees 
College during the 1965-1966 academic year. 
In listing degrees earned subsequent to institute attendance, 
nine individuals or eighteen per cent of the former enrollees stated 
that they had earned Master's degrees after institute attendance. 
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Eight of the former enrollees earned their degrees in guidance and 
counseling from Atlanta University, and one earned a Master’s degree 
in social studies from Southern University. One former enrollee com¬ 
pleted the requirements for the A.B. degree from Marshall University 
that he had begun in 1947. 
In response to the item requesting future plans for educational 
and professional growth, Table 7 summarizes the responses of the former 
students. 
TABLE 7 
FUTURE PLANS OF INSTITUTE ENROLLEES FOR 
PROFESSIONAL AND EDUCATIONAL GROWTH 
Goal Number Per Cent 
No plans at present 15 30 
Advanced study (No degree) 6 12 
M. A. 20 40 
Ph.D. 7 14 
Qualify for another field 2 4 
Total 50 100 
An inspection of Table 7 shows that 15,or 30 per cent of the 
former enrollees,had no plans at present for educational and professional 
growth. Six of the former enrollees indicated that they were concerned 
about professional and educational growth but were not degree oriented. 
They preferred to attend institutes, workshops, and summer sessions in 
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the area of guidance and counseling to keep up with new trends and 
developments in the field. One individual will attend an advanced 
1966-1967 academic year institute in Portland, Oregon. 
Twenty of the former enrollees, or 40 per cent, indicated that 
they planned to complete the requirements for the Master*s degree in 
guidance and counseling within the next few years. Many of them had 
completed their coursework and were in the process of completing 
theses in order to qualify for the degree. 
Seven of the former enrollees planned to study for the doctorate, 
six in the area of guidance and counseling, and one in the area of 
psychology. Three of the respondents indicated that they would begin 
their work in the fall of 1966. The others hoped to begin within the 
next two or three years. 
The remaining two respondents, or four per cent of the former 
enrollees, planned to qualify for another field. One planned to become 
a school psychologist and the other expressed the desire to acquire 
broad knowledge in the area of modem mathematics. 
All of the enrollees exhibited a commitment to professionalism 
through membership in professional organizations. Every respondent 
listed membership in at least one organization and one respondent 
reported membership in twelve professional organizations. Fifteen 
of the respondents held membership in three professional organizations, 
eight held membership in four organizations, six held membership in 
five organizations, another six held membership in two organizations, 
five belonged to one organization, four belonged to six, two belonged 
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to seven, another two belonged to eight, one belonged to nine and the 
final one belonged to twelve. 
Table 8 indicates the membership in professional organizations 
as listed by the former institute enrollees. 
TABLE 8 
MEMBERSHIP IN PROFESSIONAL ORGANIZATIONS 
Organization Number Per Cent 
American Personnel and 
Guidance Association 37 74 
Association for Measurement 
and Evaluation in Guidance 2 4 
American School Counselors 
Association 9 16 
American Psychological Association 1 2 
American Teachers Association 9 18 
American Vocational Association 1 2 
American Vocational Guidance 
Association 1 2 
Local education associations 26 52 
Local guidance associations 8 16 
National Education Association 26 52 
National Vocational Guidance 
Association 4 10 
National Rehabilitation Association 1 2 
National Rehabilitation Counselors 
Association 1 2 
National Teachers Association 1 2 
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TABLE 8--Continued 
Organization Number Per Cent 
State education associations 35 70 
State guidance associations 20 40 
State rehabilitation counselors 
association 1 2 
Other 16 32 
Total 199 
The organization the majority of the respondents held membership 
in was the American Personnel and Guidance Association. There were 
37, or 74 per cent of the respondents, in this organization. This could 
be due to the fact that membership in this organization is strongly 
stressed during institute attendance and that the worth of this member¬ 
ship remains with the individuals after they leave Atlanta University. 
The second most popular professional memberships were in state 
educational associations. Thirty-five or 70 per cent of the former 
enrollees belonged to their state education associations. The National 
Education Association, as well as local education associations, received 
the third largest number of members in the group surveyed. Twenty-six, 
or fifty-two per cent, of the former enrollees were members of the 
national and local education associations. State guidance associations 
were listed by 20 of the former enrollees. Sixteen, or 32 per cent of 
the former enrollees, listed memberships in other organizations such as 
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local, national, and state Parent-Teacher Associations, national and 
local social studies councils, Phi Beta Kappa, the Association for 
Institutional Research, and the National Council of Teachers of English. 
Nine individuals, or eighteen percent of the enrollees, listed 
membership in the American Teachers Association. Another nine indi¬ 
viduals listed membership in the American School Counselors Association. 
Eight of the former enrollees, or 16 per cent, were members of local 
guidance associations. An inspection of Table 8 will show organizations 
that four or fewer individuals listed as holding memberships. 
In response to the item inviting respondents to list honors or 
awards received subsequent to the institute, three former enrollees 
indicated that they were recipients of honors and awards. One individual 
stated that she has been awarded an assistantship at the University of 
Georgia where she will be enrolled in a doctoral program. Another 
former enrollee indicated that he received a plaque for Outstanding 
Performance in Jones County and a Certificate for Community Service in 
Elbert County. The third former enrollee indicated that he has accepted 
the directorship of a planning grant and also that he made a research 
presentation at the 1966 American Personnel and Guidance Association 
Convention in Washington, D.C. 
Only one former enrollee has authored publications of a guidance 
nature since institute attendance. Mr. Ronald Lawton of New Hampshire 
presented a paper entitled "A High School Problem Classification Plan'* 
which he presented at the APGA Convention in Washington, D.C., in April 
of 1966. He has also authored a paper entitled "The Random Access 
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Information Center” which was published in the Hay, 1965, Chronical 
Publication. 
Evaluation of institute experience.--Table 9 shows the responses 
to the question, "In terms of preparing you for your present position, 
how do you rate the training you received at Atlanta University?” 
TABLE 9 
EVALUATION OF INSTITUTE EXPERIENCE 
Rating Number Per Cent 
Poor 0 0 
Fair 3 6 
Good 19 38 
Excellent 28 56 
Total 50 100 
The majority of the respondents, 28 individuals or 56 per cent, 
indicated that the preparation for their present positions, which they 
received at Atlanta University, was excellent. The second largest 
group, 19 or 38 per cent, rated the education as good. Three of the 
individuals indicated that the training was fair. One of these 
individuals indicated that the position she now holds is in research 
and that it is not the type of job the institute seeks to prepare 
students for primarily. None of the former enrollees indicated that 
the education was poor 
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Table 10 shows the responses to the question, "Do you believe you 
were motivated to do your best work while attending the Institute?" 
TABLE 10 
EVALUATION OF MOTIVATION DURING INSTITUTE ATTENDANCE 
Response Number Per Cent 
Yes 39 78 
No 5 10 
No Response 6 12 
No 50 100 
Thirty-nine,or 78 percent of the former enrollees, indicated that 
they had been motivated to do their best work while attending the Insti¬ 
tute. Five former students, or ten per cent, indicated that they were 
not motivated to do their best work while at Atlanta University. Six 
respondents did not express an opinion. 
Below is a sample of the responses of the former enrollees when 
asked to explain why they felt motivated while attending the institute. 
"Because I had a felt need for competence in my area of 
specialization, and because I was to head the guidance department at 
the termination of my work in the institute." 
"The program was so designed and coordinated that the didactic 
instruction and practicum demanded the individual's best effort." 
"Expert leadership and guidance in a most congenial atmosphere." 
"The pace set by the Institute Director does not permit anyone 
to remain unmotivated for very long." 
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"Because of the caliber of the students and the professors." 
"I felt motivated! The general atmosphere and challenge of the 
institute." 
"The overall tone of the institute in terms of the need for 
competent counseling, the purpose and needs of the students." 
"Pressure - challenging teachers." 
"Atlanta University is a school that has a staff of hard working 
professors connected with the institute and they accept only a 
student’s best work." 
"Good prepared instructors motivated me." 
Excerpts of comments of individuals who felt they were not moti¬ 
vated to do their best work during institute attendance are given below: 
"Much of the materials presented had been covered in other subjects 
of prior attendance." 
"I sincerely believed the fault lay within me." 
"Institute lacked good organization." 
"Sometimes it seemed like academic cornpecking." 
"Some courses I did not like." 
Comments on strengths and weaknesses of the education program.-- 
The former enrollees were given an opportunity to help improve Atlanta 
University's counselor education program by providing information con¬ 
cerning what they thought were the strengths and weaknesses of the 
program. In order to get as much information as possible, the questions 
in this area were open-end questions. The responses were categorized 
according to the central idea of the expressions. 
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The distribution of former enrollees' responses to the institute's 
weaknesses in meeting the needs of counselors is shown in Table 11. 
TABLE 11 
DISTRIBUTION OF FORMER ENROLLEES' RESPONSES 
TO THE WEAKNESSES OF THEIR INSTITUTE PROGRAM 
Weakness Number Per Cent 
Not enough work in group counseling 11 22 
Internship experience inadequate 9 18 
Laboratory experience inadequate 7 10 
Didactic instruction too theoretical 4 8 
Occupational information not covered adequately 3 6 
Inadequate physical facilities 2 4 
Statistics instruction impractical 2 4 
Instructors not well prepared 2 4 
Little information regarding cumulative record 1 2 
Unevenly prepared student group 1 2 
Curriculum not coordinated 1 2 
Insufficient preparation for nonguidance work 1 2 
Interview techniques insufficiently covered 1 2 
Test interpretation not covered sufficiently 1 2 
No counseling of emotionally disturbed 1 2 
Little contact with community resources 1 2 
No comment 9 2 
Total 57 
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A review of Table 11 revealed that the weakness mentioned most 
often was the need for more group counseling experiences. Eleven of 
the former enrollees, or 22 per cent of the respondents, made this 
criticism. Sixteen of the respondents felt that the internship and/or 
the laboratory experiences did not receive enough attention. Some of 
the comments in criticism of these areas were: 
•'Need better supervision in practicum and laboratory experiences." 
"Limited amount of time spent in field work." 
"Not enough role playing, practical experience, supervised 
counseling." 
"Incompetent supervising counselors in lab and schools." 
Four respondents commented that they felt the didactic instruc¬ 
tion was too theoretical and did not prepare them adequately for the 
actual work experience. 
Three individuals, or 6 per cent of the respondents, felt that 
more time should have been spent on occupational information. One re¬ 
spondent stated that the institute's weakness was, "The lack of time 
and materials for a more detailed and comprehensive coverage of occupa¬ 
tional information." 
Other criticisms of the program included: Statistics instruction 
impractical, instructors not well-prepared, little information regarding 
the cumulative record, an unevenly prepared student group, curriculum 
not coordinated, insufficient preparation for nonguidance functions, in¬ 
terview techniques insufficiently covered, test interpretation not covered 
adequately, no counseling of the emotionally disturbed, little contact 
with community resources, and that the foreign language requirement 
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had no place in a guidance and counseling program. Nine respondents, 
or 18 per cent, declined to comment on specific weaknesses in the 
program. Many of the respondents expressed criticism in several areas. 
The distribution of former enrollees' responses to the strengths 
of their institute experience is contained in Table 12. 
TABLE 12 
DISTRIBUTION OF FORMER ENROULEES» RESPONSES 
TO THE STRENGTHS OF THEIR INSTITUTE PROGRAM 
Strength Number Per Cent 
Competent, dedicated instructional staff 23 56 
Well-planned, comprehensive program 14 28 
Practicum experience 8 16 
Internship experience 7 14 
Outstanding consultants 2 4 
Emphasis on self-understanding 2 4 
Choice of textbooks 1 2 
No comment 7 14 
Total 64 
When expressing the strengths of the program, many respondents 
mentioned several positive aspects of the institute program. A review of 
Table 11 showed that the strength more former enrollees named than any 
other was "Competent, dedicated instructional staff." Twenty-three 
individuals, or 56 per cent of the enrollees, listed this most frequently. 
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The following excerpts were taken from some of those responses: 
"Wealth of knowledge possessed by Director and majority of 
instructors. Ability of faculty to adjust institute program to 
specific needs of institute members." 
"The greatest instruction - good honest people teaching." 
" . . . . the attitudes and helping relations that existed between 
the instructional staff and members of the class." 
" . . . . interest shown by instructors in assisting and encourag¬ 
ing trainees." 
"Clifford! His knowledge and explication is endless and invaluable 
as both a source and as a model for a learner. Singleness of purpose 
for institute faculty achieved by the domineering, relentless thirst for 
excellence of Clifford." 
"Dr. Clifford and Dr. Charlton. You take it from there!" 
"Among the institute's greatest strengths I would include the 
didactic instruction." 
The strength of the institute program receiving the second largest 
number of comments was the "we11-planned and comprehensive program. 
Fourteen, or 28 per cent of the former enrollees, felt this was the 
institute's greatest strength. 
The practicum experience was listed by eight former enrollees, or 
16 per cent of the individuals,as one of the institute's greatest 
strengths. One individual commented that the practicum and field work 
gave real, not contrived, tasks which give learning and transfer to 
real jobs after the institute. Seven individuals listed the internship 
as one of the institute's greatest strengths. 
Two individuals, or 4 per cent of the respondents, indicated that 
tile consultants were one of the institute's greatest strengths. An 
emphasis on self-understanding and good choice of text materials were 
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also listed as strengths of the program. Seven individuals did not 
comment on the strengths of the institute program. 
Opinions as to the adequacy of competencies developed in the 
institute program.—The number and per cent of former enrollees who 
felt their education at Atlanta University had developed competencies 
very satisfactorily are recorded in Table 13. 
TABLE 13 
ENROLLEES WHO INDICATED THAT THEIR EDUCATION AT ATLANTA UNIVERSITY 
HAD DEVELOPED COMPETENCIES THAT WERE VERY SATISFACTORY 
Competencies Number Per Cent 
Accumulate and organize data about students 24 48 
Counsel pupils re personal problems 24 48 
Work cooperatively with teachers in the use and 
exchange of guidance information 20 40 
Administer, score, and interpret group and 
individual tests 20 40 
Develop group meetings with classroom 
teachers for in-service training purposes 18 36 
Record and interpret appraisal data 18 36 
Identify and utilize comnunity referral resourcesl7 34 
Counsel pupils re vocational and educational 
problems 17 34 
Establish desirable contacts with parents 17 34 
Evaluate, counsel and guide student planning 
and registration procedures 
17 34 
Select, organize, and use occupational, 
educational and personal information 16 32 
Lead group activities with guidance implications 4 8 
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TABLE 13--Continued 
Competencies Number Per Cent 
Make case studies and 
for conducting a case 
assume responsibility 
conference 14 28 
Develop and supervise an orientation program 12 24 
Carry on research and evaluation studies 12 24 
Establish and maintain group guidance 
activities 6 12 
A review of Table 13 showed that 48 per cent of the former enrollees 
checked the competency, "To accumulate and organize data about students," 
as having been developed very satisfactorily from the institute experience. 
Another competency mentioned as frequently as the first one, "to counsel 
pupils re personal problems," also was checked by 48 per cent of the 
former enrollees. These competencies were developed as a result of the 
laboratory experience and the internship and are also tasks that counse¬ 
lors probably most frequently perform. 
"To work cooperatively with teachers in the use and exchange of 
guidance information," and also to "administer, score, and interpret 
group and individual tests" were listed by 40 per cent of the former 
enrollees as being competencies that were developed very satisfactorily 
at Atlanta University. These are also competencies that were developed 
during laboratory and internship experiences. Counselors are also 
required to devote a large amount of time to testing programs and there¬ 
fore are generally quite comfortable in this area. 
39 
Thirty-six per cent of the former enrollees felt very competent 
in developing group meetings with classroom teachers for in-service 
training purposes, and also to record and interpret appraisal data. 
Thirty-four per cent of the former enrollees listed the following 
competencies as having been very satisfactorily developed as a result 
of the institute education: (1) to identify and utilize community 
referral resources, (2) to evaluate, counsel and guide student planning 
and registration procedures, (3) to establish desirable contacts with 
parents, and (4) to counsel pupils regarding vocational and educational 
problems. 
The selection, organization, and use of occupational, educational 
and personal information was listed as a competency very satisfactorily 
developed by 32 per cent of the respondents. Twenty-eight per cent 
of the former enrollees listed making case studies and assuming respon¬ 
sibility for conducting a case conference as a competency very satis¬ 
factorily developed. 
The competency to develop and supervise an orientation program 
was also listed by 24 per cent of the respondents as having been very 
satisfactorily developed at Atlanta University. This is a competency 
that can best be developed through actual experience and is not necessar¬ 
ily one attained through didactic or laboratory experience. 
The ability to establish and maintain group guidance activities 
received the lowest percentage of responses in the "very satisfactory" 
rating. Twelve per cent of the individuals felt that competency in 
group guidance had been very satisfactorily developed. Only 8 per cent 
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of the former enrollees felt that "very satisfactory** competency in 
group activities with guidance implications such as school clubs, 
occupational courses or units, home room programs, career days or 
college days had been developed. 
The category "very satisfactory" attracted a total of 256 
responses for the various competencies listed. The mean number of 
responses was 5.1 responses. Five and one-tenth competencies were 
36.4 per cent of the total number of competencies which could have been 
considered very satisfactory. Therefore, former enrollees indicated 
that less than 37 per cent of the competencies had been developed very 
satisfactorily from the institute education. To judge the effectiveness 
of the institute program in preparing students for counseling positions, 
it is necessary to look at the responses to the satisfactory rating 
which are listed in Table 14. 
TABLE 14 
ENROLLEES WHO INDICATED THAT THEIR EDUCATION AT ATLANTA UNIVERSITY 
HAD DEVELOPED COMPETENCIES THAT WERE SATISFACTORY 
Competencies Number Per Cent 
Carry on research and evaluation 22 44 
Select, organize, and use occupational, 
educational and personal information 21 42 
Lead group activities with guidance implications 20 40 
Counsel pupils re vocational and educational 
problems 20 40 
Evaluate, counsel and guide student planning 
and registration procedures 19 38 
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TABLE 14—Continued 
Competencies Number Per Cent 
Establish desirable contacts with parents 19 38 
Work cooperatively with teachers in the use 
and exchange of guidance information 18 36 
Identify and utilize community referral resources 18 36 
Record and interpret appraisal data 18 36 
Administer, score, and interpret group and 
individual tests 18 36 
Make case studies and assume responsibility 
for conducting a case conference 16 32 
Develop group meetings with classroom teachers 
for in-service training purposes 16 32 
Develop and supervise an orientation program 16 32 
Accumulate and organize data about students 11 22 
Establish and maintain group guidance 
activities 11 22 
Counsel pupils re personal problems 9 18 
A review of Table 14 shows that the competency to carry on research 
and evaluation was selected by 44 per cent of the former enrollees as 
having been developed satisfactorily as a result of the institute exper¬ 
ience. This is in addition to 24 per cent of the individuals who felt ths 
competency had been developed "very satisfactorily." Combining these 
percentages, it is noted that 68 per cent of the former enrollees felt 
that their competency in this area had been adequately developed. 
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Forty-two per cent of the former enrollees believed that the 
competency to select, organize, and use occupational, educational and 
personal information had been satisfactorily developed during their 
training at Atlanta University. When combined with the 32 per cent 
of the former enrollees who agreed that this competency had been 
developed very satisfactorily, we have 74 per cent of the former enrol¬ 
lees content with their instruction in this area. 
The competencies to lead group activities with guidance 
implications such as school clubs, occupational courses or units, home 
roam programs, career days or college days, and to counsel pupils re 
vocational and educational problems were checked by 40 per cent of the 
respondents. However, only 8 per cent of the respondents felt that the 
first competency had been adequately developed. With 48 per cent of 
the former enrollees designating this competency as having been 
developed satisfactorily or better, the writer feels that this is one 
area that should be evaluated by the institute staff. 
The ability to counsel pupils regarding vocational and educational 
problems, elected by 74 per cent of the former students, is one of the 
competencies most adequately developed through education in guidance 
and counseling at Atlanta University. 
The abilities to evaluate, counsel, and guide student planning 
and registration procedures and to establish desirable contacts with 
parents were rated by 38 per cent of the enrollees as having been satis¬ 
factorily developed. This rating, along with the rating by 34 per cent 
of the former enrollees who felt these competencies had been ’’very 
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satisfactorily" developed gives a total of 72 per cent of the former 
enrollees content with the education in these areas. 
Thirty-six per cent of the former enrollees rated the ability 
to work cooperatively with teachers in the use and exchange of guidance 
information, to administer, score, and interpret group and individual 
tests, to identify and utilize community referral resources, and to 
record and interpret appraisal data as satisfactory. Coupled with the 
"very satisfactory" ratings, these competencies received a total rating 
of 70 per cent or more. 
Three competencies, to make case studies and assume responsibility 
for conducting a case conference, to develop group meetings with class¬ 
room teachers for in-service training purposes, and to develop and super¬ 
vise an orientation program, were rated by 32 per cent of the respondents 
as having been satisfactorily developed at Atlanta University. When these 
percentages are combined with the percentages for the "very satisfactory" 
rating, a total rating of 64 per cent or more is noted. 
Developing and supervising an orientation program was chosen as a 
competency developed satisfactorily by 24 per cent of the respondents. 
It is interesting to observe that 48 per cent of the former enrollees 
rated this ability as having been "very satisfactorily" developed. 
There is also a wide divergence between the percentage who rated 
the competency to counsel pupils regarding personal problems as satis¬ 
factory and very satisfactory. Only 11 per cent of the former enrollees 
felt that this competency had been developed satisfactorily, while 48 
per cent agreed that it had been developed very satisfactorily. 
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The number of responses which indicated that competencies had been 
developed satisfactorily or very satisfactorily was 528. The mean number 
of competencies which former enrollees indicated had been developed at 
least satisfactorily was 10.56 competencies. Ten and five-tenth compe¬ 
tencies were 66 per cent of the total number of competencies which could 
have been considered satisfactory or better. From this figure, it is 
assumed that the institute program at Atlanta University is doing a 
satisfactory job in preparing students for guidance and counseling posi¬ 
tions. 
The former members of guidance and counseling institutes at 
Atlanta University were given the opportunity to designate which compe¬ 
tencies they thought should be strengthened in the institute program. 
Table 15 displays the number and per cent of former enrollees who indi¬ 
cated that certain competencies should be strengthened. 
TABLE 15 
COMPETENCIES IN GUIDANCE AND COUNSELING THAT SHOULD BE STRENGTHENED 
AS INDICATED BY FORMER ENROLLEES 
Competencies Number Per Cent 
Establish and maintain group guidance activities 18 36 
Develop group meetings with classroom teachers 
for in-service training purposes 13 26 
Make case studies and assume responsibility for 
conducting a case conference 10 20 
Develop and supervise an orientation program 10 20 
Lead group activities with guidance implications 10 20 
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TABLE 15.--Continued 
Competencies Number Per Cent 
Identify and utilize community referral 
resources 10 20 
Counsel pupils re personal problems 7 14 
Select, organize and use occupational, educational 
and personal information 6 12 
Accumulate and organize data about students 5 10 
Evaluate, counsel and guide student planning 
and registration procedures 5 10 
Work cooperatively with teachers in the use and 
exchange of guidance information 4 8 
Establish desirable contacts with parents 4 8 
Counsel pupils re vocational and educational 
problems 4 8 
Carry on research and evaluation studies 3 6 
Record and interpret appraisal data 3 6 
Administer, score, and interpret group and 
individual tests 2 4 
There were more former enrollees who felt that the competency to 
develop proficiency in group guidance needed strengthening than any of 
the other competencies listed. Thirty-six per cent of the respondents 
gave this response. This may be due to the recent trend to place more 
emphasis on group work, or it may have been due to the lack of emphasis 
which was placed on this phase of the institute program. 
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The next significant category in the rating of competencies that 
should be strengthened is that of developing group meetings with class¬ 
room teachers for in-service training purposes. Twenty-six per cent 
of the former enrollees listed this category. 
Competencies that 20 per cent or more of the former enrollees 
rated as needing strengthening were: (1) make case studies and assume 
responsibility for conducting a case conference; (2) lead group activities 
with guidance implications such as school clubs, occupational courses 
or units, homeroom programs, career days or college days; (3) to 
identify and utilize community referral resources; and (4) develop and 
supervise an orientation program. 
Other competencies that the respondents rated as needing streng¬ 
thening were not selected by a sufficient number of enrollees to be 
considered significant. 
There were 55 responses to the category "Should be Strengthened" 
for the sixteen competencies listed. The mean number of responses was 
1.1 competency. One and one-tenth competency was 6.9 per cent of the 
total number of competencies which could have been considered needing 
strengthening. This is not a significant percentage and would warrant 
the assumption made earlier that the institute program at Atlanta 
University is satisfactory. 
The number and per cent of former enrollees who felt that their 
education at Atlanta University was unsatisfactory in developing com¬ 
petencies in guidance and counseling are recorded in Table 15. 
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TABLE 16 
COMPETENCIES IN GUIDANCE AND COUNSELING THAT WERE UNSATISFACTORY 
AS INDICATED BY FORMER ENROULEES 
Competencies Number Per Cent 
Establish and maintain group guidance 
activities 5 10 
Accumulate and organize data about students 2 4 
Develop and supervise an orientation program 2 4 
Lead group activities with guidance implications 2 4 
Administer, score, and interpret group and 
individual tests 1 2 
Counsel pupils re personal problems 1 2 
Identify and utilize community referral resources 1 2 
Record and interpret appraisal data 1 2 
Develop group meetings with classroom teachers 
for in-service training purposes 1 2 
The most unsatisfactory part of the education program was that 
concerned with group guidance. Two per cent of the respondents gave 
this rating. This is in accord with the ratings in the other cate¬ 
gories, "Very Satisfactory," "Satisfactory," and "Should be Strengthened" 
which indicated that the institute staff should re-evaluate this part 
of the curriculum. 
Less than 5 per cent of the respondents felt that the education 
for the development of any of the other competencies was unsatisfactory. 
This again reinforces the assumption that the Atlanta University guidance 
and counseling institute program is satisfactory. 
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The number and per cent of former enrollees who indicated that 
they had developed competencies in guidance and counseling at Atlanta 
University that were not applicable to any position held are tabulated 
in Table 17. 
TABLE 17 
ENROLLEES WHO INDICATED THAT THEY HAD DEVELOPED COMPETENCIES IN 
GUIDANCE AND COUNSELING THAT WERE NOT APPLICABLE TO ANY 
POSITION HELD 
Competencies Number Per Cent 
Develop and supervise an orientation program 3 6 
Evaluate, counsel and guide student planning 
and registration procedures 2 4 
Make case studies and assume responsibility for 
conducting a case conference 2 4 
Develop group meetings with classroom teachers 
for in-service training purposes 1 2 
Lead group activities with guidance implications 1 2 
Identify and utilize community referral resources 1 2 
Select, organize, and use occupational, educational 
and personal information 1 2 
Record and interpret appraisal data 1 2 
An inspection of this table showed that less than 4 per cent of the 
respondents felt the institute curriculum was wasted on developing com¬ 
petencies that would not be useful in counseling positions. 
The number and per cent of former enrollees who indicated that 
competencies in guidance and counseling had not been developed at 
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Atlanta University is shown in Table 18. An inspection of this table 
TABLE 18 
ENROLLEES WHO INDICATED THAT COMPETENCIES HAD NOT BEEN DEVELOPED 
IN TRAINING AT ATLANTA UNIVERSITY 
Competencies Number Per Cent 
Develop and supervise an orientation program 4 8 
Make case studies and assume responsibility for 
conducting a case conference 3 6 
Develop group meetings with classroom teachers 
for in-service training purposes 2 4 
Lead group activities with guidance implications 2 4 
Establish desirable contacts with parents 2 4 
Organize group guidance classes 2 1 
Record and interpret appraisal data 1 2 
Counsel pupils re vocational and educational 
problems 1 2 
Identify and utilize community referral resources 1 2 
showed that less than 4 per cent of the former enrollees indicated that 
certain competencies in guidance and counseling had not been developed 
during the institute experience. 
Opinions concerning the usefulness of coursework.—The former 
enrollees were asked to react to the usefulness of the courses completed 
in the institute program at Atlanta University. The responses were 
distributed along a continuum with the following steps: "Very helpful," 
"Helpful," "Of some help," and "Of no help." The former enrollees 
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were told that the courses were designed to develop skills and 
competencies necessary for counselors. They were asked to use the 
scale to give their opinion of the usefulness of each course which they 
had completed. 
Table 19 contains information concerning the number and per cent 
of former enrollees at Atlanta University in the guidance and counsel¬ 
ing institutes who thought that the courses completed were very helpful, 
helpful, of some help, or of no help. 
Table 19 shows that each course had a different number of former 
enrollees expressing an opinion as to the usefulness of the course. 
This may be because all students did not elect to receive credit for 
the courses, and because the checklist contains 48 semester hours of 
coursework while the institute members receive 30 semester hours for 
their work. In addition, the course numbers and titles in the program 
have recently been changed and the students would not necessarily be 
familiar with the new identities. 
"Theories and Techniques of Counseling" received the largest 
number of "Very helpful" responses. Thirty-four of the former enrollees, 
or 68 per cent, considered this course to be very helpful in preparing 
them for counseling positions. Ten students, or 20 per cent, felt 
this course was helpful, and four students, or 8 per cent, considered 
this course to be of some help. This would give a total of 96 per cent 
of the former enrollees designating this course as useful. 
The practicum received the second largest number of •'Very 
helpful" responses. Thirty-three of the former enrollees, or 66 per 
cent of the respondents, made this choice. Nine respondents thought 
TABLE 19 
FORMER ENROUEES* RATING OF INSTITUTE COURSEWORK 
Response Categories 
Courses Very Helpful Helpful Of Some Help Of No Help 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Foundation of 
Education 11 22 20 40 9 18 4 8 
Human Growth and 
Development 24 43 20 40 4 8 0 0 
Statistics 32 64 12 24 6 12 0 0 




Guidance Services 29 58 12 24 4 8 0 0 
Methods of Educa- 
tional Research 24 48 20 40 6 12 0 0 
Program Development 
and Management Re¬ 
sponsibilities of 
the Counselor 12 24 9 18 5 10 0 0 
TABLE 19—Continued 
Response Categories 
Courses Very Helpful Helpful Of Some Help Of No Help 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Occupational 




Instruments 32 64 10 20 3 6 0 0 
Psychological Appraisal 
of the Individual 24 48 16 32 3 6 0 0 
Curricular Problems 
Related to Guidance 8 16 13 26 7 14 4 8 
Theories & Techniques 
of Counseling 34 68 10 20 4 8 0 0 
Laboratory Experiences 
in Guidance and 
Testing 24 48 14 28 3 6 2 4 
Group Processes in 
Guidance 10 20 13 26 10 20 2 4 
Practicum 33 66 9 18 4 8 2 4 
TABLE 18—Continued 
Response Categories 
Very Helpful Helpful Of Some Help Of No Help 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent 




this experience was helpful, four thought it was of some help, and two 
believed it was of little help. This would give a total of 94 per cent 
of the former enrollees affirming the usefulness of this experience. 
The courses in •'Statistics'* and "Administration and Interpretation 
of Psychometric Instruments" were designated by 32 individuals, or 64 
per cent of the former enrollees, as being very helpful. The "helpful" 
and "of some help" responses combine to give these courses a 100 per 
cent and 90 per cent usefulness rating. 
"Social Status and Learning" was selected by 30 former enrollees, 
or 60 per cent of the respondents, as being "very helpful" in their 
later work. Another 36 per cent of the former enrollees considered this 
course to be "helpful" and "of some help." Again we have 96 per cent 
of the respondents rating this course as being useful. 
The internship experience was also rated by 30 former enrollees, 
or 60 per cent of the respondents, as being very helpful. Eighteen 
per cent of the respondents rated this course as "helpful" and 12 per 
cent of the respondents rated this course as being "of some help." Six 
per cent of the former enrollees rated it as being "of no help." 
However, with a total of 90 per cent of the former students rating this 
phase of the institute program "of some help" or better, this course's 
usefulness in the institute program is verified. 
All of the other courses listed in Table 18 received a rating of 
"of some help" or better by more than 50 per cent of the respondents. 
This would warrant the conclusion that Atlanta University's curriculum 
is planned and designed to develop effective and well-educated 
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counselors and that the former enrollees are pleased with the quality 
and breadth of their educational experience. 
CHAPTER III 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Problem and methodology.—The expected growth in the general 
population and the increased emphasis which is being placed on guidance 
and counseling in schools, have caused many guidance and counseling 
programs to be re-examined to ascertain whether they are serving and 
will serve in the future the society which created them. According to 
Keller, constant re-examination is no longer optional in education, 
for the rapid rate of technological advancement, the growing complexi¬ 
ty of society,and the tremendous increase in scientific knowledge 
adjudicate this mode of action. Through constant re-examination, a 
program may focus its objectives in the direction which may best serve 
our changing society.* 
The purpose of this study was to glean from responses received 
from former counselor-enrollees information that will help Atlanta 
University in re-examining its Guidance and Counseling Institute program 
to ascertain if they are meeting the needs of the participants, or if 
needless duplication of and/or omission of learning experiences is 
occurring. 
*Keller, op. cit.. p. 137. 
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This study was undertaken as an outgrowth of the writer’s query 
as to whether the counselor-enrollees were able to implement theoreti¬ 
cal knowledge into positive action when they completed their initial 
education and began working as guidance counselors. The development of 
this facility is demanded of a successful counseling and guidance edu¬ 
cation program, for counselors must constantly apply their knowledge 
to practical situations. The writer raised this question with the 
institute staff and was encouraged to pursue a follow-up study of those 
counselor-enrollees who had received training during a three-year 
period, 1962-1965. 
The primary objective of this study was to evaluate the NDEA 
Counseling and Guidance Institutes held at Atlanta University during 
the period 1962-1965 through a survey of the opinions of its former 
enrollees. While accomplishing this goal, the study also determined: 
1. The number of former counselor-enrollees with positions 
related to guidance. 
2. The extent to which attending the institute contributed to 
their present positions. 
3. The strengths and weaknesses in the curriculum experiences 
with reference to the enrollee’s adjustment as counselors. 
4. Whether the counselor-enrollees felt that the institute 
curriculum needed readjustment in the light of their 
experiences. 
In writing this thesis, the following terms were elucidated: 
(1) Counselor-enrollee, enrollee - students in the NDEA Counseling and 
Guidance Institutes, and (2) Evaluation - the process of studying and 
valuing the strengths and weaknesses of an educational program. 
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The study was restricted to those 86 counselor-enrollees who 
attended NDEA Counseling and Guidance Institutes at Atlanta University 
for the period 1962-1965. Of the 86 enrollees, the subjects for the 
study were the 50 respondents who returned the questionnaires. The 
study was conducted at Atlanta University, Atlanta, Georgia. The 
descriptive survey method of research was employed and the research 
tool was the questionnaire. 
The procedural steps used in conducting this study were as 
follows: 
1. Secured permission from the Institute Director to conduct 
the study. 
2. Surveyed the literature pertinent to the study. 
3. Constructed a questionnaire that secured evaluative judgments 
pertaining to the appropriateness of materials covered in the 
didactic sessions, the utility of the laboratory experiences, 
and the usefulness of the field work provided in the insti¬ 
tute program. 
4. Sent the questionnaire to the 86 former enrollees accompanied 
by a cover letter. 
5. Sent follow-up letters to non-respondents accompanied by 
another questionnaire and a self-addressed stamped envelope. 
6. A third follow-up letter was mailed to the former enrollees 
six weeks after the first questionnaire was mailed. This 
request also included a copy of the questionnaire and a self- 
addressed stamped envelope. Fifty completed questionnaires 
were returned. 
7. The data were assembled, analyzed, and interpreted. 
8. Findings, conclusions, and recommendations were formulated. 
Survey of pertinent literature .—A review of literature pertinent 
to the problem of this study revealed the following overall generali¬ 
zations: 
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No evidence was found of the existence of any planned evaluation 
of education programs for counselors during the early history of the 
guidance movement. Until the last two decades, evaluation of counse¬ 
lor education programs was left to the opinions of experts. Recently 
educators have sought more scientific methods for evaluating their 
programs. The most frequently used method to evaluate programs has 
been through the opinions of former enrollees. 
Hitchcock undertook an attempt to evaluate counselor education 
in the United States by sending questionnaires to counselors to 
secure opinions of their education.* Simmers and Davis conducted a 
similar study by surveying the opinions of counselors in the North 
Central States as to the usefulness of their counselor education pro- 
2 grams 
In 1959 the guidance staff of Michigan State University 
evaluated its counselor education program through a follow-up study 
3 
of its 379 graduates. In 1960 Harmon and Arnold completed a study, 
similar to the Michigan study, in which they sampled the membership of 
the American School Counselors Association as to the adequacy of their 
educational experience in preparing them for their present duties.^ 
In 1963 Plummer studied the counselor-enrollees at Atlanta 
University and secured evaluative opinions as to the effectiveness of 
the program in preparing enrollees for counseling positions.^ 
^Hitchcock, op. cit.. pp. 72-74. Norris, op. cit.. pp. 287-91. 
3Harmon and Arnold, op. cit.. pp. 303-6. 
^Simmers and Davis, op, cit.. pp. 484. Plummer, op. cit.,p. 64. 
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Summary of findings.--The findings devised from the data 
presented in Chapter II are sunmarized below: 
1. Fifty-eight per cent of the former enrollees responded to 
the questionnaire. Fifteen of the 1962-1963 students re¬ 
sponded, 17 of the 1963-1964, and 19 of the 1964-1965. 
2. Although there was a heavy concentration of institute 
members from the southeastern United States, institute 
members came from 22 of the 50 states. 
3. Eighty-two per cent of the respondents are employed in 
guidance and counseling positions. 
4. The population studied in this investigation was predomi¬ 
nantly male with an age concentration between 25 and 55+ 
years. Females paralleled males in regard to age. Both 
groups were similar in their range of ages. 
5. The salaries of former institute enrollees rose consider¬ 
ably after institute attendance. The mean salary before 
institute attendance was $5300 while the mean salary after 
institute attendance was $6500. 
6. Five respondents attended institutes subsequent to their 
enrollment at Atlanta University. 
7. Nine individuals received Master's degrees subsequent to 
institute attendance. One individual completed the re¬ 
quirements for the Bachelor's degree. 
8. Seventy per cent of the respondents had definite plans for 
professional and educational growth. These plans included 
attending summer schools, workshops, seminars, studying 
for the Master’s degree, and for the Doctor's degree. 
9. Every former institute member belonged to a professional 
organization. The mean number of memberships was four. 
Seventy-four per cent of the respondents were members of 
the American Personnel and Guidance Association. 
10. hree former enrollees were recipients of honors or awards 
after institute attendance. One had been awarded an 
assistantship at the University of Georgia, another re¬ 
ceived a plaque for Outstanding Performance and a Certifi¬ 
cate for Community Service, and the third was appointed to 
the directorship of a planning grant. 
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11. Eighty per cent of the respondents were married before 
institute attendance and 78 per cent were married after 
institute attendance. There was only one change of status 
during this period by a former enrollee. 
12. One former enrollee authored a publication of a guidance 
nature since institute attendance. 
13. Fifty-six per cent of the former enrollees rated the 
Atlanta University Guidance and Counseling Institutes as 
"Excellent'* in their preparation of counselors. 
14. Seventy-eight per cent of the respondents indicated that 
they were motivated to do their best work while attending 
the institute. 
15. The chief weakness of the institute program was rated by 
22 per cent of the respondents as being in the area of 
group counseling. 
16. The greatest strength of the institute program was con¬ 
sidered to be the instructional staff under Dr. Clifford's 
leadership. The next greatest strength was the well-planned 
and comprehensive program. 
17. The majority of the former enrollees rated the competencies 
developed as a result of the institute experience as being 
satisfactory or very satisfactory. 
18. Group guidance and counseling was selected by the respondents 
as being the area that should be strengthened. 
19. Less than 4 per cent of the respondents indicated that certain 
competencies in guidance and counseling had not been developed 
during the institute experience. 
20. Less than 4 per cent of the respondents indicated that the 
institute curriculum was wasted on developing competencies 
that were not applicable to any position they had held. 
21. The majority of the respondents felt that the coursework at 
Atlanta University was useful to them in their work exper¬ 
ience. 
Summary of conclusions.--The following conclusions were based on 
the analysis of the data: 
1» Attending the institutes at Atlanta University did signifi¬ 
cantly increase the number of enrollees with positions as 
counselors. 
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2. The institute enrollees felt that the institute curriculum 
did not need readjustment in the light of their experiences. 
3. The strengths of the institute program were found to be the 
instructional staff and the well-planned and comprehensive 
program. 
4. The institute curriculum’s major weakness was in the area of 
group guidance. 
5. The institute enrollees felt that the competencies developed 
as a result of the institute experience met their needs as 
counselors. 
6. The majority of the former enrollees have plans for continuing 
their educational and professional growth. 
7. The former enrollees were concerned about professionalism 
and held memberships in several professional organizations. 
8. The institute experience was profitable from a financial as 
well as an educational standpoint. 
9. Institute members do not as a group author publications of a 
guidance nature. 
10. The majority of the former enrollees saw themselves as being 
highly motivated during institute attendance. 
11. The enrollees’ overall appraisal of the institute is that it 
was very satisfactory. 
Summary of implications.—The following implications are made as 
a result of an analysis of the findings and conclusions: 
1. There is a need for the development of greater appreciation 
for cooperative research. This observation is based upon the 
fact that only 58 per cent of the former enrollees responded 
to the questionnaire. 
2. There is a need for more follow-up of the former institute 
members so that accurate data will be readily available when 
needed. 
3. Changes in the institute's curriculum will depend upon the 
Director and Staff, for the former students are reluctant to 
recommend additions and/or deletions. 
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4. There is a need for more emphasis to be placed on group 
counseling as this is the area cited as the institute’s 
major weakness. 
5. There is a need for counselors to place more emphasis on 
authoring publications of a guidance nature. 
6. There is a need for continuation of NDEA Institutes in 
Guidance and Counseling at Atlanta University. 
Recommendations.--The writer, in accordance with the findings of 
the research data, makes the following recommendations: 
1. That the institute staff impress upon future enrollees the 
importance of responding to research queries. 
2. That the institute staff stress to future enrollees the 
importance of authoring publications of a guidance nature. 
3. That the curriculum in group guidance and counseling be 
strengthened. 
4. That Atlanta University make follow-up a part of their 
personnel services. 
5. That Counseling and Guidance Institutes be continued at 
Atlanta University. 
APPENDIX 
Box 77, Atlanta University 
Atlanta, Georgia 30314 
April 17, 1966 
Dear Fellow Alumnus: 
Atlanta University, in order to maintain its high quality of 
educational offerings, would like to obtain appraisals from 
those who received all or part of their professional pre¬ 
paration on its campus. 
As you attended a NDEA Institute in Guidance and Counseling 
here, we would appreciate your opinion of the value of this 
program in preparing you for your present work. To obtain 
your opinion, Dr. Paul I. Clifford, Director of the Institute, 
has given me permission to prepare the enclosed questionnaire 
and submit it to you. 
I know this is an extremely busy time of the year for you, 
but I hope you will take time to give us an evaluation of your 
Institute experience. It will be of great benefit to Atlanta 
University and to future members of NDEA Institutes. A stamped 
self-addressed envelope is enclosed for your convenience in 
replying. 
Very sincerely yours, 
(Mrs.) Ermon 0. Hogan 
Enclosures - 2 
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ATLANTA UNIVERSITY 





Last First Middle 
Home Address:  
Business Address: 
Age: (Check One) 
( ) 20-24 ( ) 30-34 ( ) 40-44 ( ) 50-54 
( ) 25-29 ( ) 35-39 ( ) 45-49 ( ) 55 + 
Marital Status: (Check One in Each Column) 
Prior to Institute Attendance Present Status 
( ) Single ( ) Single 
( ) Married ( ) Married 
( ) Separated ( ) Separated 
( ) Divorced ( ) Divorced 
( ) Widowed ( ) 'Widowed 
Occupation or Profession:  
Salary: 
Prior to Institute Attendance I resent Salary 
( ) $2,000 - $2,999 ( ) $2,000 - $2,999 
( ) 3,000 - 3,999 ( ) 3,000 - 3,999 
( ) 4,000 - 4,999 ( ) 4,000 - 4,999 
( ) 5,000 - 5,999 ( ) 5,000 - 5,999 
( ) 6,000 - 6,999 ( ) 6,000 - 6,999 
( ) 7,000 - 7,999 ( ) 7,000 - 7,999 
( ) 8,000 and over ( ) 8,000 and over 
Date of Institute attendance: 
Have you attended other Institutes since your enrollment at Atlanta University? 
If you have attended other Institutes, please list the names of the Institutes 
and give the dates of your attendance. 
Name School Dates 
Please list any degrees you have earned subsequent to Institute attendance.* 
Degree School Major Dates 
*Please list work in progress 
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If you are not presently working toward an advanced degree, what are your 
plans for educational and professional growth? 
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Please list professional organizations in which you hold membership; indicate 
offices which you are holding or have held in these organizations. 
Please list any honors or awards you have received subsequent to Institute 
attendance. 
What publications of a guidance and counseling nature have you authored or 
co-authored? Please list. 
Title Publication Date 
In terms of preparing you for your present position, how do you rate the 
training you received at Atlanta University? 
( ) Poor ( ) Fair ( ) Good ( ) Excellent 
Do you believe you were motivated to do your best work while attending the 
Institute? ( ) Yes ( ) No 
Please explain why. _______  
In your opinion, what are the Institute's weaknesses in meeting the needs of 
counselors? 
What are the Institute's greatest strengths in meeting the needs of counsel¬ 
ors? 
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Listed below are competencies some authorities feel are the most important 
functions or responsibilities of counselors. Indicate by circle the ap¬ 
propriate number the degree you feel your Institute experience helped in 
preparing you for your job using the foil wing scale: 
VS - Very satisfactory 
S - Satisfactory 
SS - Should be strengthened 
Ü - Unsatisfactory 
NA - Not applicable to any position 
D - Developed from training elsewhere 
Competency in evaluating, counseling and guiding 
student planning and registration procedures VS S SS U NA D 
Competency in administering, scoring, and inter¬ 
preting group and individual tests. S SS U NA D VS 
Competency in working cooperatively with teachers 
in the use and exchange of guidance information SS u NA VS 
Competency in the selection, organization, and use U NA D VS S SS 
of occupational, educational, and personal information. 
Competency in counseling pupils re personal problems. NA D VS SS U 
Competency to establish desirable contacts with parents. NA D VS S SS U 
Competency to accumulate and organize data about students. VS S SS U NA D 
Competency in group guidance. S SS U NA D VS 
Competence in counseling pupils re vocational and 
educational problems. SS U NA D VS S 
Competency to identify and utilize community referral 
r sour es. U NA D VS S SS 
Competency to develop and supervise an orientation program. U NA D VS S SS 
Competency to carry on research and evaluation studies. D VS S SS U NA 
Competency in group activities with guidance implications 
such as school clubs, occupational courses or units, 
home room programs, career days or college days. VS S SS U NA D 
Competency in recording and interpreting appraisal data. S SS U NA D VS 
Competency in development of group meetings with 
classroom teachers for in-service training purposes. SS U NA D VS S 
Competency in making case studies and in assuming 
responsibility for conducting a case conference. U NA D VS S SS 
Please list other competencies you developed as a result of your Institute 
education. 
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Listed below are the courses offered for the M.A. program in Counseling and 
Guidance at Atlanta University. These courses are designed to develop skills 
and competencies necessary for counselors. Using the scale below, give your 
opinion of the usefulness of each course in which you were enrolled during 
Institute attendance. 
1. Very helpful 
2. Helpful 
3. Of some help 
Course Number Course Title 
550 Foundation of Education 
551 Human Growth and Development 
553 Statistics in Psychology and Education 
547 Research Seminar 
530 Basic Philosophy, Principles & Practices 
of Guidance Services 
548 Methods of Educational Research 
532 Program Development and Management 
Responsibilities of the Counselor 
554 Occupational, Educational and Other 
Informational Services for Counselors 
557 Administration and Interpretation of 
Psychometric Instruments 
653 Psychological Appraisal of the Individual 
630 Social Status and Learning 
631 Curricular Problems Related to Guidance 
559 Theories and Techniques of Counseling 
555A Laboratory Experiences in Guidance and 
Testing 
636 Group Processes in Guidance 
555B Practicum Counseling Under Supervision 
555C Internship 
Please list any courses not in the above list that were of 
4. Of no help 
5. Could not be used in any position 
6. Course completed elsewhere 
Evaluation 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 







1 2 3 4 5 

































On the back of this questionnaire, please feel free to make any recommendations, 
criticisms, or comments that would help the Institute in its preparation of 
counselors. 
Box 77, Atlanta University 
Atlanta, Georgia 30314 
April 30, 1966 
Dear Alumnus: 
About three weeks ago a questionnaire was sent to you requesting 
your opinions concerning the NOEA Counseling and Guidance Insti¬ 
tutes at Atlanta University. We have not received the completed 
questionnaire from you. 
If you have already mailed it, I want to express my appreciation 
for your cooperation. If you have mislaid the first question¬ 
naire, I am enclosing another along with a stamped, self-addressed 
envelope for your convenience in returning it. 
Thank you for your assistance in this research project. 
Very sincerely yours, 
(Mrs.) Ermon 0. Hogan 
Enclosures - 2 
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May 30, 1966 
Dear 
Several weeks ago we mailed a questionnaire to you requesting 
your opinions as to the adequacy of the NDEA Guidance and 
Counseling Institutes at Atlanta University. We have not 
received your response. 
Your reply is vital to the success of this study, for recom¬ 
mendations for improvement in the institute program will be 
based on the responses received. If you have not responded 
because you feel that any part of the questionnaire was 
threatening, feel free to disregard that section. 
Enclosed is a stamped, self-addressed envelope for your con¬ 
venience in returning the questionnaire. I sincerely hope 
that you will find it possible to return the questionnaire 
within the next week. 
Very truly yours, 
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